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Translating and Translanguaging in Language Learning:
Towards an integrated plurilingual approach

Maria Gonzalez Davies
mariagd@blanquerna.edu
Universitat Ramon Llull
Abstract

Professional Translator and Interpreter Training advanced significantly in the
second half of the 20th century. Simultaneously, new perspectives in language
learning designed to incorporate the social demands of globalisation and findings
in neuroscience related to brain connectivity in learning processes paved the path
for innovative pedagogical practices that reconcile both fields. Certainly, the
monolingual paradigm is being questioned as more and more informed evidence
is brought to bear to show that the spontaneous use of prior knowledge (‘own’
and ‘previous’ languages) on the part of the learner is a natural learning strategy.
Translation stubbornly remained amidst this monolingual approach as is ratified
time and again in classroom observation and surveys sent out to gauge the use
of translation by teachers and students. Here, we will briefly outline how research
and observation of good practices regarding the integration of previously known
languages in foreign language learning have informed an Integrated Plurilingual
Approach (I.P.A.). | will present an ongoing research project (2008-2019) where
translation and translanguaging are used as key mediating scaffolding skills and
strategies to advance language learning and intercultural communication in fields
adjacent to professional translator training, thus underlining their
multidimensionality. Ideas for tasks and project work that can be included in the
foreign language syllabus will also be presented and shared.



Didactic AVT: Using Subtitling and Dubbing
to Improve Audiovisual Comprehension Skills

Noa Talavan Zanon
ntalavan@flog.uned.es
Universidad Nacional de Educacion a Distancia
Abstract

The diverse AVT modes, such as subtitling and dubbing, may be used in the
didactic context so as to improve various types of communicative skills in the
foreign language (L2). One of the skills that may benefit students the most in this
context could be said to be oral (or audiovisual) comprehension. On the one
hand, when students make use of didactic AVT modes (that is, subtitling,
dubbing, etc. as didactic resources), they are constantly exposed to the L2 input,
which is repeatedly listened to in order to perform the corresponding tasks. On
the other hand, the necessary reformulation of the various messages that is
required to perform the corresponding AVT task of the preselected video
fragment, no matter the didactic AVT mode used in each case, helps them
develop this type of skills: they need to listen to the oral content in different ways
(to the message or idea, to the specific words and structures, to the text as a
whole) to be able to produce correct and coherent output.

In this presentation, the main theoretical and methodological principles to apply
didactic AVT to the enhancement of audiovisual comprehension will be
presented, through the main didactic AVT modes used up to now: didactic
subtitling and didactic dubbing.
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The Gender Perspective in Audiovisual Translation: the German and
the Italian translations of the movie Suffragette as an example

Anastasia Di Nunzio
anastasia.dinunzio@hotmail.it
University of Genoa
Abstract

“If language users are not always responsible — though not automatically
excusable — for the way they talk because they absorb good and bad habits from
their surroundings, mass media are responsible, because they control the type of
information and cultural values that are spread in our societies. One of the main
tools the media resort to in order to transmit these values from one culture to
another is audiovisual translation, in particular dubbing and subtitling” (De Marco
2006: 181). This statement is the inspiring point of the present paper which aims
to analyse the gender perspective in the audiovisual translation and to underline
how issues related to gender are perceived in a source culture (the British one)
and in a target culture (in this case, the Italian culture and the German culture).
The source of this analysis is the British movie Suffragette released in 2015 about
the women'’s suffrage in the United Kingdom. The analysis has been carried out
contrasting and comparing the original English version and the translated DVD
versions in Italian and in German both in their dubbed and subtitled forms.
Through examples taken from the three different versions of the movie, the paper
will focus on how gender perspective can be identified in the three different
cultures through the language mechanisms used in each version since gender is
undoubtedly a cultural construction conveyed through languages (Palusci in
Federici and Leonardi 2013: 18). Moreover, a particular attention will be drawn to
the gender awareness of the translator during the translation process (Yang
2014: 271).
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Testing SDH and Easy-to-understand subtitles in immersive settings
Estel-la Oncins
estella.oncins@uab.cat
Transmedia Catalonia
Abstract

This presentation aims to present a small-scale exploratory study concerning the
reception of Subtitles for Deaf and Hard of hearing (SDH) compared to easy-to-
understand subtitles in immersive contexts. The study aims to identify if simplified
subtitles can provide an improved experience by making the audiovisual content
easier to read and understand for all. The purpose is to determine the user
experience (UX) of both subtiting modalities in terms of user immersion and
preferences. The used framework, developed by Belen & Montagut (2018) has
been adapted to evaluate the perception of easy-to-understand subtitles
compared to SDH subtitles.
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Translation Competence versus Linguistic Competence
Ahmed Elhuseiny
ahmedelhuseiny92@gmail.com
Kent State University
Abstract

Translation has, for long, caused heated controversy over its validity in foreign
language teaching. Because translation has been lumped together with grammar
in the grammar-translation teaching methodology, both the use of translation and
focus on grammar have been widely considered taboos in foreign language
teaching, especially when the communicative approach prevailed. But is it true
that translation and the communicative approach are mutually exclusive, or is
there a way to incorporate both methodologies in a foreign language classroom
setting? Will translation facilitate or hinder the learning process? And does the
language learners’ proficiency level have a say in the effectiveness of using
translation in foreign language teaching? This paper examines the potential
benefits of translation in teaching Arabic as a foreign language to university
students at the elementary and intermediate levels. One of the language skills
that significantly benefit from translation is reading. Reading comprehension in
Arabic, just as any other language, can be a daunting task for Arabic language
learners, especially when their vocabulary is limited. In the Arabic classes | have
taught at Williams College and Kent State University in the United States,
translation has proven to be useful in checking students’ understanding of what
they have read by translating it into their mother tongue (in that case, English).
Translation has likewise helped students distinguish in the reading passages
between minimal pairs, words that sound similar but have slightly different
pronunciations and sometimes totally unrelated meanings (ex. o=z, some, vs. =,
after). Had it not been for checking the translation of such minimal pairs, some of
the errors students make would have gone unnoticed and the error patterns
would have persisted. Students sometimes even remember the meaning of
words by the erroneously funny translations they sometimes do when they
mistranslate a word and try to fit it into the context. Other benefits of using
translation in teaching Arabic include allowing for more class activities and games
that would not have been possible without using another language, explaining
differences between Arabic and English structures and grammar rules (which
helps eliminate, or at least lessen, certain errors stemming from the mother
tongue influence), comparing songs that have different versions in Arabic and
English, and analyzing roots of Arabic and the change in meaning by changing
word patterns.
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Building up gender awareness through advertising translation:
a methodological proposal for a gender sensitive approach
in the translation classroom

Antonia Montes
antonia.montes90@gmail.com
University of Alicante
Abstract

Students who are enrolled in a Translation degree struggle with all kinds of
translation problems imposed by the different types of translation (scientific,
literary, commercial, etc.) and the language constraints related to their sometimes
poor level in the foreign language. Gender considerations are usually not taken
into account when translating from or into the foreign language. Students’ choices
are not guided by gender awareness in order to reach an acceptable, socially
suitable translation according to established gender conventions. This
presentation aims at exploring the way in which gender issues can be integrated
into the students’ decision-making process and how they can be trained in the
translation classroom in order to illustrate how gender awareness can be included
in translation pedagogy. Therefore, advertising texts constitute an ideal material
to examine gender implications in translation, as it (mis)uses gender
representation to a great deal for persuasive effects. This study focuses on
university marketing, as it is particularly suitable for applying translation strategies
based on gender equality. In order to attract students and funding for research
universities are eager to present themselves as open, tolerant and progressive
institutions. One of the marketing strategies consists in presenting gender
inclusive policies as a major principle in academic life. Gender equality and
women’s empowerment are emphasized in university communication strategies.
Universities also have created gender inclusive language guides to make the
institutional discourse less sexist and more equal. Our experience, though, has
proven that students are not at all aware of gender conventions and gender
equality principles when translating university advertising material. The purpose
is to present a gender sensitive translation approach that can be applied to the
translation of different text genres within university marketing. During the
translation module students will build up awareness about gender implications by
using gender-inclusive language and meeting the gender conventions
established in the target university marketing discourse in order to produce a
gender reinforcing target tex.
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Language teaching for translators — language acquisition process
directed toward developing students’ translation skills

Melita Koletnik
melita.koletnik@um.si
University of Maribor
Abstract

As linguistic sub-competence is frequently referred as “the driving force behind
all the other [translation] competences” (EMT, 2017), language teaching and
learning should be duly assigned a central role in any translation and/or
interpreting program. And while language teaching for translators obviously
draws on general foreign language pedagogy, it displays, at the same time,
features that testify to its “specific’ character: it addresses learners’ particular
needs; it is a tool to be used in their later professional life; and parallels will
necessary be drawn to another language, be it the students’ mother tongue or
other additional languages. Translation scholars, (e.g., Berenguer 1996, and
Bernardini 2004), called for an accommodation of translation students’ language
learning to this specificity in order to improve the acquisition process and save
precious time. And while scholarly contributions addressing the general
relevance of needs-tailored language teaching in translator training have been
quite numerous in recent years, (e.g. the 2014 special issue of The Interpreter
and Translator Trainer “Translation in the Language Classroom: Theory,
Research and Practice”), to date relatively few studies addressed the relevance
of translation as a language teaching practice in translator training (e.g., Beeby
2003, Schjoldager 2004) or presented research-based evidence on how
translation as a language teaching practice may (or may not) contribute to the
development of students’ translation competence in different languages (e.g.,
Kallkvist 2013). With this in mind, the paper to be presented at the PluriTAV
International Conference on Multilingualism, Translation and Language Teaching
explores the potential and limitations of employing translation in language
teaching of future translators, and its effect on the development of students’
translation competence. It is based on a longitudinal empirical mixed-method
study that used qualitative and quantitative data. Findings indicate a
directionality-based difference in the translation competence of two groups of
students taught language with or without recourse to translation. It is thus
suggested that careful introduction and judicious use of translation in language
teaching, which would complement monolingual tuition, could contribute to
developing students’ language and translation skills in both languages.

References
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"Football is not a man's game. | can play too".
Raising cultural awareness in the translation of advertisements

Gora Zaragoza Ninet / Alicia Ricart Vaya
gora.zaragoza@uv.es / alicia.ricart@uv.es
Universitat de Valéncia
Abstract

The aim of this paper is to make our students in their second year of the Degree
of Translation and Interlinguistic Mediation at the University of Valencia reflect on
tolerance, race, gender and stereotypes, using audiovisual translation as our
main tool. Although a plethora of studies have been undertaken on audiovisual
translation as a means of improving students’ language skills, there is a dearth of
research and empirical evidence on the use of audiovisual translation as a means
of raising students’ awareness of an enduring globalised world of stereotypes
showing gender inequality and lack of values (de Marco 2011), which differ
depending on the culture we are dealing with. To bridge this gap, we focus on the
translation of advertisements, which allows students to acquire multilingual and
plurilingual competences in the subject of English Language 3. While students
develop linguistic skills (mainly the features of persuasive language and
characteristics of advertisements) and translation competences, they study the
adaptation of contents, concepts and ideas to the target culture (Mooij 2004).
With this purpose in mind, we have designed a teaching sequence whose
implementation not only includes developing linguistic strategies, such as writing
a review, learning idiomatic expressions or summarising, but also involves
learning subtitling skills, which are ideal to foster students’ cultural and
intercultural awareness and consequently, translating skills (Borghetti 2014).
Additionally, our teaching sequence merges socio-cultural awareness and
translating professional skills with the development of computing skills, a
combination that has become a “must” for the current multilingual professional
situations a translator will have to face. This teaching sequence forms part of the
PluriTAV research Project (ref. FFI2016-74853-P), which promotes the
development of multilingual competences in the classroom by means of
audiovisual translation. Our results prove that students can improve their
linguistic and multilingual knowledge as they become more sensitive to current
issues related to sex, race or stereotypes and develop their understanding,
tolerance and respect for other cultures and for the new, different or the foreign.
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Between linguistic competence and translation competence.
What trainee simultaneous interpreters say about it

Ewa Gumul
ewagumul@gmail.com
University of Silesia
Abstract

The aim of the study is to find out to what extent linguistic errors and omissions
in simultaneous interpreting are caused by insufficient linguistic competence and
to what degree they are attributable to inadequate mastery of interpreting skills.
Unlike written translation, interpreting, and especially the simultaneous mode, is
marked by increased cognitive load and inherent constraints impeding the
process and therefore requires special skills of working under constrained
conditions. Most current approaches agree that there is an intrinsic difficulty in
interpreting, which lies in the cognitive tasks involved (e.g. Gile 2009). The need
to execute and effectively coordinate concurrent efforts of listening and analysis,
memorizing and speaking puts an additional strain on the interpreter working in
this mode affecting the processes of comprehension and production. Interpreter’s
performance is also affected by numerous constraints: substantial temporal
pressure, limited short-term or working memory capacity, lack of revision phase,
and the linearity constraint (e.g. Hatim and Mason 1997, Setton 1999). Due to
these multiple constraints impeding the interpreting process, what on the surface
looks like error resulting from insufficient linguistic competence, is in fact often
caused by the interpreting constraints and the increased cognitive load. However,
reasons for such errors are not detectable in the product, i.e. the target text.
Therefore, the present study aims at examining this aspect of interpreting with
the aid of the method of retrospection, relying on verbalisations of interpreters
reported immediately after the task. The material for the present analysis was
recorded for the purpose of a quasi-experimental study (Gumul 2017). The
corpus consists of 5,005 retrospective comments accompanying approx. 75
hours of recording of 120 trainee interpreters working in both directions of
interpreting (Polish-English and English-Polish). The participants in this study
were 120 advanced interpreting students from three Polish universities:
University of Silesia in Katowice, University of Gdansk, and University College of
Social Sciences in Czestochowa.
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Subtitulacion y sobretitulacion en la 6pera
como traduccion audiovisual: del libreto a la pantalla

Hang Ferrer Mora
hang.ferrer@uv.es
Universitat de Valéncia
Resumen

El Palau de les Arts Reina Sofia de Valencia se inauguroé el 8 de octubre de 2005,
hecho que situd a la ciudad en el circuito de las grandes ciudades con teatros de
Opera. La Opera, como espectaculo y género audiovisual en vivo y directo,
presenta unas caracteristicas propias tipicas, pero una muy destacable es el
tratamiento del texto, tanto en su vertiente escrita, recogida en el libreto, como
formando parte de la musica, cuya inteligibilidad a la hora de ser cantado es
primordial, ya que la musica dificulta su comprension. La finalidad de facilitar el
seguimiento del texto se resume en poder seguir el argumento y la trama de la
obra. El publico ha de contar con la dificultad adicional de que muchas de las
Operas para los espectadores estan escritas en un idioma extranjero. El
entramado técnico de un buen teatro que acoge representaciones operisticas
debe contar con la posibilidad de traduccién multilingtie. Los idiomas de las
Operas son predominantemente el italiano, el aleman y el francés, pero también
otros idiomas como el inglés y el ruso. A fin de facilitar la comprensién del texto
cantado y la trama, los grandes teatros de 6pera cuentan con un aparato técnico
de gran complejidad y un servicio de traduccion y subtitulacion o sobretitulacién.
La traduccion del texto del libreto operistica va mas alla de la mera traduccion
tradicional: también requiere adaptacion y ajuste. El tiempo y el espacio de la
traduccién constituyen parametros decisivos en su uso final. Esta modalidad de
traduccion audiovisual es reciente. En Espafia, la subtitulacién se introdujo por
primera vez en el Liceu de Barcelona el 7 de noviembre de 1988. La subtitulacion
y la sobretitulacién son servicios para el espectador que mejoran su experiencia,
ya que el éxito de la épera depende de la afluencia y aceptacion del publico, y la
tecnologia avanzada permite alcanzar un publico mas amplio. Sin embargo, leer
los subtitulos, ver a los intérpretes y admirar la escenografia al mismo tiempo es
una tarea complicada que recuerda a la polémica del cine doblado o en version
original. En esta ponencia presentaremos los diferentes procesos y problemas
gue surgen en esta modalidad de traduccién audiovisual con el ejemplo concreto
y préctico in situ del Palau de les Arts de Valencia.
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Una aproximacién a la ceguera de género
en el profesorado de traduccidn e interpretacion

Lupe Romero
lupe.romero@uab.cat
Universitat Autonoma de Barcelona
Resumen

El objetivo de esta comunicacion es presentar los resultados sobre el grado de
“ceguera de género” (dificultad para reconocer indicadores de desigualdad) en
el profesorado de la Facultad de Traduccion e Interpretacion de la Universidad
Autonoma de Barcelona (UAB). Este estudio se enmarca en un proyecto de
mejora docente para introducir la perspectiva de género en los estudios de
traduccion e interpretacion, subvencionado por la Oficina de Qualitat Docent de
la UAB. A pesar de que la introduccién de la perspectiva de género en la
educacion superior es un factor cada dia mas habitual en la educacion superior,
y diferentes universidades han elaborado guias contra la "ceguera de género" en
la docencia y en la investigacion (Xarxa Vives, 2018), la influencia del
patriarcado, que propone un modelo de socializacién en el que se segmenta
claramente lo que es “propio” y “distinto” en hombres y mujeres, lleva a una
naturalizacion de las desigualdades por género, y a una falta de reconocimiento
de las mismas. Desde este punto de vista, antes de poder aplicar la perspectiva
de género en la docencia, se hace necesario conocer el grado de ceguera de
género en el profesorado, para perfilar de manera mas eficaz las necesidades
de formacion del mismo en este aspecto. En cuanto al tipo de investigacion, en
general, las investigaciones sobre el profesorado desde una perspectiva de
género, tienen como objetivo conocer y visualizar como el profesorado interviene
y actia de manera explicita o implicita en la transmision y perpetuacion del
sexismo. Sin embargo, pocos estudios abordan el papel y protagonismo del
profesorado en los procesos de cambio e innovacion educativa que implican la
perspectiva de género, es decir, la forma en que sus creencias, su ideologia y
su pensamiento faciltan o bloguean cambios positivos en un ambito
universitario. En ese sentido, este estudio pretende visualizar: (1) el nimero de
docentes que identifican indicadores de desigualdad; (2) el nimero de docentes
gue no los reconocen; (3) el numero de docentes que tiene dificultades en
reconocerlos. El instrumento que utilizaremos es un cuestionario que recoge los
indicadores de Crawford (2006) adaptandolo al perfil del profesorado de
traduccion e Interpretacion.
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Translation Teaching and Cognitive Approaches
Baaziz Termina
terminabaziz@gmail.com
Mohamed V University-IERA
Abstract

The aim of this paper is to provide a succinct account for translation teaching
from a cognitive perspective, premising precisely on Barsalou’s simulation model.
The paper will reveal a bunch of conceptual procedures that simulation theory,
which is associative in nature, seemingly can provide for the field of translation
teaching. By way of assumption, we draw a line of argumentation that such
procedures are instrumental to reinforcing and orienting students’ objective-
centered simulation involved in the dynamic construction of meaning as a
conceptual process. Linguistic lexico-semantic units are to be taken merely as
facilitators for re-activating contextualized diffused simulations where students
neuro-cognitive agents act upon the required conceptual equivalence and test it
out, activating the required frames populating the conceptual system. Teachers
should be aware that students could not provide the required conceptual
equivalence (i.e., equivalent frame) unless it appears in the simulation they run
in their neuro-cognitive network. Thus, teachers are invited to participate in
broadening students encyclopedic knowledge and orienting their simulation
rather than running a purely linguistic course.
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Ensefnar lenguas para traducir e interpretar
Enrique Cerezo Herrero / Astrid Schmidhofer
enrique.cerezo@uchceu.es / astrid.schmidhofer@uibk.ac.at
Universidad CEU Cardenal Herrera / Universitat Innsbruck
Resumen

La Traductologia es una disciplina bastante joven, pues no fue hasta los afios 70
del siglo pasado cuando logr6 establecerse como disciplina propia
distanciandose de la Linguistica Aplicada y otras disciplinas afines. Existen, por
lo tanto, muchas areas de esta disciplina que cuentan hasta el momento con
poca investigacion y que necesitan nutrirse de estudios que ayuden a vislumbrar
su naturaleza y razon de ser dentro del marco disciplinar de los estudios de
Traduccion e Interpretacion. La Didactica de la Traduccion e Interpretacion,
subdisciplina de la Traductologia, ha sido objeto de creciente interés en las
tltimas dos décadas. Este interés, sin embargo, apenas es extensible a la
Ensefianza de Lenguas para Traductores e Intérpretes en la que a menudo se
aplican métodos comunicativos generalistas y no siempre se tienen en cuenta
las necesidades linguisticas y socioculturales de los discentes. No obstante, los
docentes de traduccién e interpretacion esperan que los alumnos posean
conocimientos y habilidades linguisticas que vayan més all4 de los objetivos de
aprendizaje de los métodos comunicativos. Las asignaturas de lengua extranjera
constituyen, pues, el espacio curricular éptimo para la construccion de este
conocimiento. Los autores del presente trabajo llevan varios afios dedicados a
desarrollar una base metodoldgica para la Ensefianza de Lenguas en el marco
de la formacion de traduccion e interpretacion, la cual servirh como base para la
presente comunicacion. Partiendo de la competencia traductora y modelos
didacticos de interpretaciébn, se estableceran una serie de patrones
metodoldgicos que permitan un aprendizaje de la lengua extranjera conforme a
las exigencias linguisticas y profesionales impuestas por la actividad traductora.
En nuestra propuesta se tendrdn en cuenta las distintas destrezas
comunicativas, en especial las destrezas de comprension escrita y oral, y su
tratamiento con vistas a la traduccion e interpretacion. Una metodologia
enfocada a la ensefianza de lenguas para la traduccion y la interpretacion debe
tener en cuenta las caracteristicas de las dos actividades y promover un trabajo
linguistico que se ajuste a ambas. En esta comunicacion, tras una breve
comparacion entre las actividades de traducir e interpretar, esbozaremos una
propuesta didactica para la Ensefianza de Lenguas para traducir e interpretar
gue fomente el desarrollo de estrategias tanto comunes como especificas de
ambas actividades. Se espera que esta presentacion contribuya a promover una
concienciacién académica sobre la importancia de la lengua extranjera en la
traduccioén e interpretacion, ya que esta es el motor de toda una serie de
competencias desarrolladas en cadena que dependen de esta primera. La
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importancia de la lengua en el proceso de formacion es fundamental, de ahi la
necesidad de prestar especial atencion a la formacion linguistico del traductor e
intérprete.
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Traduccion, identidades de género y multilingtismo:
representaciones de la Guerra Civil en la literatura
y los medios audiovisuales

Maria Pérez L. de Heredia
mariaplh.ehu@gmail.com
Universidad del Pais Vasco/Euskal Herriko Unibertsitatea

Resumen

Durante la Guerra Civil, un buen niamero de mujeres extranjeras desafian los
prejuicios culturales y de género, atreviéndose a viajar a Espafia para colaborar
con el bando republicano compartiendo el comun ideal de enfrentarse al
fascismo que amenaza Europa. Entre otras nacionalidades, el periplo de
britanicas y estadounidenses las convierte en testigos de excepcion a merced de
su presencia en Espafa durante el conflicto, llegadas por su compromiso politico
o humanitario, y que trabajan en primera linea de batalla como corresponsales o
personal sanitario. Como consecuencia, muchas de ellas relatan lo vivido en
reportajes aparecidos en la prensa de sus respectivos paises de procedencia,
cuya consulta resulta de gran interés para rescatar la memoria histérica y cultural
de nuestro pais. Ademas, otras cuantas, en su mayoria intelectuales, van mas
alld y reflejan su experiencia en escritos de mayor calado, tales como
autobiografias o textos de ficcion.

En nuestra investigacion, nos preguntamos cémo viajan todos esos textos hasta
Espafia, si es que atraviesan las fronteras en algiin momento: acaso llegan a ser
conocidos de primera mano, via traduccion, previo paso por la censura o, tal vez,
tanto los textos como sus autoras, en tanto que dobles subalternas, son
silenciadas por la dictadura franquista. Después, nos planteamos cémo la vida o
la obra de estas mismas autoras han sido adaptadas y representadas con
posterioridad en la literatura y los medios audiovisuales. Dadas las
circunstancias (la narracion del viaje de intelectuales de habla inglesa por la
cultura espafola), insistiremos en la deteccibn de posibles marcas de
multilingllismo en unas y otras obras. Por ultimo, daremos cuenta de un proyecto
en ciernes que, bajo el paraguas metodolégico de la Investigacion-Accion, busca
implicar al alumnado en nuestra tarea: la reconstruccion del viaje por nuestra
cultura de estas mujeres que, sin duda, ofrece un excepcional legado que
permite arrojar luz a la hora de recuperar y visibilizar nuestra memoria.
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Scholarly production in audiovisual translation as a tool
for language learning: A bibliometric analysis

Francisco Pérez Escudero
franciscoperez@ua.es
University of Alicante
Abstract

Audiovisual translation (AVT) —including subtitling, dubbing, audio description,
respeaking, subtitling for the deaf and hard-of-hearing and other typologies— has
been used as a tool for language learning and translator/interpreter training from
as early as the 1980s (cf. Price 1983 and Vanderplank 1988), be it for foreign
language vocabulary acquisition, listening comprehension, pronunciation or even
first language improvement. Now, following the global growth in the consumption
of audiovisual content and the new technological chances afforded by the video-
on-demand platforms, AVT is growing exponentially within the field of translation
and interpreting studies, and so are research initiatives focused on this emerging
subdiscipline.

Although there is some previous research on scholarly publications on translator
and interpreter training (cf. Yan et al. 2018) and a few bibliographic collections
(Delgado Pugés 2009 and Martinez Robledo 2010), AVT-based language
learning/teaching and translator/interpreter training have not been specifically
analysed yet, to the best of my knowledge. Therefore, this study aims at
quantitatively and qualitatively outlining the shape and scope of these scholarly
publications from the point of view of bibliometrics, webometrics, citation analysis
and evaluation of research performance.

Based on data stored in the open-access database BITRA (Bibliography of
Interpreting and Translation) (Franco Aixeld 2001-2019), which now contains
over 75,000 entries, | analyse the main features of AVT as applied to language
learning and translator/interpreter training, using both synchronic and diachronic
approaches. The main objects of analysis will be core topics preferred by authors
and didactic trends, most common types of publications (articles, books,
chapters), language distribution, years of publication, open or toll access, most
productive universities, journals, researchers and countries, academic co-
authorship networks, citations, etc.

The resulting data will then be analysed using qualitative and quantitative
statistical methods and tools, including descriptive and inferential statistics, and
data visualisation techniques such as frequency charts, maps, ranking lists or
networks.

24


mailto:franciscoperez@ua.es

With these analyses | will ultimately try to map the current state and the evolution
of AVT-based language learning and translator/interpreter training throughout the
world, which should also serve as a useful tool for decision making in language-
teaching and translator/interpreter-training planning. The methods and kinds of
analyses used in this study are replicable and can therefore be applied to the
mapping of other disciplines and subdisciplines.
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Estrategias multilingliies y multimodales en la ensefianza
de lenguas extranjeras a refugiados: Practicas actuales

Blanca Arias-Badia
blanca.arias@uab.cat
Universitat Autonoma de Barcelona
Resumen

La formacion en lenguas es uno de los servicios en los que ONGs e instituciones
publicas de todos los paises de Europa se vuelcan en el contexto de la acogida
de refugiados y solicitantes de asilo. En nuestra comunicacion presentamos el
estado de la cuestion en este tema. Nos basamos, por una parte, en la
bibliografia especializada y en un analisis de materiales didacticos que se
emplean actualmente; por otra, en los resultados de un grupo de discusion
realizado con tres especialistas en lenguas que se dedican a la ensefianza de
lenguas a refugiados de distintos grupos de edad, en dos ciudades europeas
(Viena y Barcelona). Los resultados revelan como abordan estos profesores las
dificultades de comunicacién que surgen en el aula, con énfasis en las
estrategias multilingties y en el papel que desempefia la comunicacion
multimodal (p. ej. a partir de imagenes o videos explicativos) en la labor docente.
Los datos cualitativos recabados pretenden proporcionar un testimonio
actualizado de la heterogeneidad del grupo destinatario. Asi, en la comunicacién
abordaremos la importancia de factores ya apuntados previamente como
relevantes en la bibliografia especializada, como la visibn que tienen los
docentes del publico destinatario, la motivacion de los estudiantes, el grado de
alfabetizacion de los estudiantes o sus necesidades comunicativas mas
especificas (Miquel Lépez 1995). Las respuestas obtenidas en el grupo de
discusion, cotejadas con nuestro propio analisis, aportan informacion acerca de
los materiales didacticos empleados hoy con este grupo de estudiantes. Mas
concretamente, nos interesa saber si los materiales reflejan los valores y
costumbres de los paises de acogida y si tienen en cuenta la naturaleza
heterogénea del grupo en su planteamiento teédrico y practico. Igualmente, los
profesores explican qué conceptos abstractos (p. ej. tiempo verbal) incluidos en
los materiales resultan un desafio mayor de comprensiéon para los estudiantes.
La investigacion presentada en esta comunicacion se enmarca en el proyecto
Rebuild ICT-enabled integration facilitator and life rebuilding guidance (H2020,
Grant Agreement: 822215). Dicho proyecto tiene por objetivo el desarrollo de
tecnologias que faciliten la comunicacion entre las personas migrantes, en
particular solicitantes de asilo y refugiados de los paises de Europa, y las
instituciones, con el fin de fomentar su integracion social.
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On the Need for Critical Learning Spaces in Audiovisual Translation
and Media Accessibility Education and Training

Gian Maria Greco
gianmaria.greco@uab.cat
Universitat Autonoma de Barcelona
Abstract

Accessibility has become a pervasive concept in our society, assuming a pivotal
role in the most diverse fields and disciplines, and even leading to the emergence
of new research fields. This is highly evident in the field of Audiovisual Translation
(AVT), where accessibility has been a driving force behind the growth of Media
Accessibility (MA) (Greco 2018, Romero-Fresco 2018). Over the past several
years, we have been witnessing a sharp increase within AVT in terms of research
on and development of postgraduate research and professional courses, where
MA is either the sole or a key curricular focus. This new position reached by MA
requires ever-greater engagement in research and implementation of education
and training programmes by all actors involved. Yet, the vast majority of the work
produced on the topic so far focuses mainly on providing and discussing lists of
specific skills and competences of AVT/MA experts or offers proposals of
particular training programmes. The theoretical perspective is what is most
lacking. The presentation seeks to draw attention to the need for a debate on the
theoretical issues, and the pedagogical issues from a theoretical perspective,
related to education and training programmes in AVT/MA. It does so by
embracing a stance similar to that adopted by Pym (1991, 2003) in the general
field of Translations Studies. That is, the presentation aims to discuss “the
general theoretical and pedagogical problem involved” (Pym 2003, p. 482) in
education and training in AVT/MA. Based on the discussion of research carried
out by the author within the Master in Audiovisual Translation (MUTAYV) of the
Autonomous University of Barcelona (Spain) from 2017-2018 and 2018-2019, the
paper contributes to such a theoretical reflection by advancing the tenet that the
constitutive features of accessibility call for the inclusion within professional- and
research-oriented courses on AVT/MA of what will be referred to as “critical
learning spaces” (Greco forthcoming). The tenet is then substantiated through
the analysis of two research results conducted within the MUTAV. First, through
the analysis of the role of accessibility as a threshold concept (Land et al, 2008),
the paper will call for the need for a radical curricular revision, which should
include a stand-alone module on accessibility. Second, given the increasing
centrality of experimental studies in AVT/MA, it will discuss the need for the
introduction of a module on critical appraisal (Burls, 2009) of reception studies in
education and training programmes on MA.
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Tools Used in Language Lessons
for Developing Language and Translation Competences

Guntars Dreijers, Sintija Ozolina, Silga Svike, Aiga Veckalne
silga.svike@gmail.com
Ventspils University of Applied Sciences
Abstract

The presentation will outline the methodology and guidelines for distance learning
and teaching of languages as an outcome of the Erasmus+ project “Teachers in
the Distance” (TID). The participants of the project are from five different countries
(Latvia, Estonia, the Czech Republic and Poland), and they have studied and
researched tools and resources for online language classes. The outline of the
research will characterise tools and resources recommended by teachers for the
usage in language classes. Before establishing the framework of methodology,
participating teachers of the project have been surveyed the usage of tools and
resources in their classes, including the discussion on advantages and
disadvantages of using such tools and resources. The aim of the presentation is
to publicise the results of the survey and characterise the most frequently used
tools and resources mentioned by the respondents. The following data collection
methods for the research have been used: surveying, interviewing, data analysis
and the analysis of the content in theoretical literature. Research also contains
practical examples, and authors’ suggestions. A special focus of the presentation
is on the application of translation tools in language classes because one of the
project partners is Ventspils University of Applied Sciences (VUAS) represented
by the authors who have a practical and teaching experience of foreign languages
and translation. Translation tools mentioned in the questionnaire have been
characterised, and in practice they are used frequently. The presentation also
deals with translation tools developed at VUAS, namely, mobile applications for
the translation of specialized texts (law and natural sciences). Because
translation skills are not considered to be among such basic skills as writing,
reading, listening and speaking to be acquired during language classes, the
approach offered by the authors, namely, to use translating during language
classes, supplements class methodology. Translation exercises and tools for
language classes supplement both the level of native language and foreign
language skills. To develop a novel methodology within the project, greater
importance will be attached to the interdisciplinary approach to teaching a foreign
language by using translation tools described and characterised in the
questionnaire.
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LiveTextAccess (LTA) EU Project -
Skills of the real-time intralingual subtitlers and best practices

Estel-la Oncins
estella.oncins@uab.cat
Transmedia Catalonia
Abstract

Languages and cultures are intimately related, especially in the age of
Information Society, where Technology continuously triggers them to new levels
of interaction. In this context, traditional training of language professionals within
Translation Studies is no longer in line with the social and industrial needs, which
are more and more evolving and differentiating in terms of methods
(crowdsourcing, relay, and live), working possibilities (in presence and from
remote), distribution opportunities (from massive to personalisation), and roles
(translator, interpreter, and mediator). Moreover, the disruption of some
automatic mediation processes clearly demands a fresh look at training future
professionals. There is, then, a gap to bridge in training which requires defining
training skills for professionals of language and cultural mediation (real-time
reporters or subtitlers) and taking into account technical possibilities and
industrial requirements. This presentation precisely deals with this topic. In
particular, it will depart from an overview on training mediation skills in
Audiovisual Translation Studies; then existing technologies will be defined in
terms of impact on the services on offer; finally, the mediation skills required for
the future real-time professionals and its implications on vocational and academic
training will be discussed.
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Problemas de comunicacion intercultural
en el acceso ala atencion en salud sexual y reproductiva:
el caso de las pacientes de origen chino

Maria Lopez Rubio
al287956@uji.es
Universitat de Valéncia
Resumen

Como consecuencia del flujo de inmigracion que Espafia ha experimentado
desde finales del siglo XX, se ha producido un importante incremento en el
ndamero de nacimientos de nifios cuyas madres son de origen extranjero. No
obstante, este auge no ha venido acompafiado de mejoras para conseguir que
se respeten los derechos de cualquier ciudadano en los servicios sanitarios. A
pesar de tener las mismas obligaciones que las mujeres autoctonas, las mujeres
de origen extranjero que esperan ser madres en Espafia se encuentran con
grandes limitaciones a la hora de ejercer sus derechos en este campo. Mediante
el presente trabajo de investigacibn se pretende mostrar algunos de los
problemas interculturales que se producen en la interaccion médico-paciente en
los centros de salud y hospitales publicos de la Comunidad Valenciana. A partir
de los datos obtenidos de las entrevistas y los grupos de discusién con miembros
del personal sociosanitario y pacientes de origen chino, se busca descubrir qué
problemas de comunicacion intercultural inciden mas notablemente en la
atencion que reciben las pacientes de origen chino en el dmbito de la salud
sexual y reproductiva y como podria mejorarse la situacién en este sector. El
resultado del andlisis ha puesto de manifiesto que la visién de las pacientes de
origen chino y de los miembros del personal sociosanitario espafiol en cuanto a
la atencion en salud sexual y reproductiva es muy distinta, ya que son los
miembros del personal sociosanitario quienes mas problemas encuentran en
este ambito, especialmente problemas de cultura en general, problemas
relacionados con los patrones de interaccidbn comunicativa, problemas de
comunicacion linglistica y problemas administrativos-laborales.
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El experto en redaccién de informacion facil de comprender:
un nuevo perfil profesional en la TAV
Blanca Arias-Badia

blanca.arias@uab.cat
Universitat Autobnoma de Barcelona
Resumen

El proyecto de investigacion europeo EASIT (Erasmus+, 2018-1-ES01-KA203-
05275, IP: Anna Matamala), cuyas siglas responden al nombre Formacion en
Acceso Fécil para la Inclusion Social (Easy Access for Social Inclusion Training),
tiene por objetivo la creacion de materiales didacticos de acceso libre para formar
a un nuevo perfil profesional: el redactor y adaptador de contenidos faciles de
comprender, basados en los principios de la Lectura Facil y el lenguaje llano. La
informacion redactada siguiendo estos principios es especialmente Util para
personas con dificultades de comprension lectora o auditiva, ya se deban estas
dificultades a una discapacidad fisica o psiquica, a un bajo nivel educativo, o,
simplemente, a la edad del publico destinatario, entre otros motivos. Dada la gran
cantidad de informacion a la que accedemos hoy a través de los medios
audiovisuales, este nuevo perfil profesional tiene claras implicaciones para el
ambito de la traduccién audiovisual (TAV). En esta comunicacién presentamos,
por un lado, los objetivos generales del proyecto arriba mencionado y su
relevancia para la TAV. Se trata de un proyecto en curso (2018-2021), por lo que
no contamos todavia con resultados finales. Repasaremos los aspectos
linglisticos y formales que hasta hoy se han considerado especialmente Utiles a
la hora de comunicar la informacién para que sea mas facil de entender. Por otro
lado, a modo de ejemplo de aplicacién del lenguaje facil de comprender en la
TAV, nos centraremos en la audiodescripcion. Presentaremos los resultados de
un grupo de discusién realizado en el marco del proyecto, en el que planteamos
a especialistas en lectura facil y a audiodescriptoras con experiencia la
posibilidad de crear audiodescripciones en lenguaje de facil de comprender. En
concreto, hablaremos sobre cuan viable parece esta modalidad de
audiodescripcion a ojos de las profesionales. Asimismo, profundizaremos en
cuestiones como las siguientes: a) los géneros que se perciben como mas
susceptibles de ser audiodescritos siguiendo estos principios de redaccion, b)
las habilidades que deberia tener el nuevo experto, y c) el proceso de validacion
por el que deberia pasar este nuevo tipo de audiodescripcion.
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The Importance of Translational Competences
in Converting Algerian Legal Documents into English

Imene Boulmerka
boulmerkaimene@gmail.com
University of Algiers
Abstract

Translation is a complex activity that requires expertise in several areas. In order
for a translator to render one original legal text from one language, one culture
and one legal system into another language in which S/he may not find the same
concepts, S/he should have a number of skills. In other words, they should
develop particular abilities in order to achieve a successful result. This study aims
at demonstrating the importance of translational competences in converting
Algerian legal documents into English. The study falls into two parts ; the first part
sheds light on the common translational competences that Neubert and Cao
among many others spoke about, and the second part analyses translation
versions of the same legal document given to three groups of students. The first
group is composed of three bilingual students from Constantine department of
English, who master both languages; Arabic as their mother tongue and English
as a second language. The second group is composed of three students of
translation from the translation department of Constantine that we assume they
master both languages, are familiar with translation rules and strategies and have
a basic knowledge in the legal field. The third group is composed of three law
students from Constantine faculty of law, studying law as their field of study and
english as an additional module. After collecting these works, we will compare
between the different results and see which group will render a better version.
We assume through this study that the more competences the translator has, the
more successful their final result is.
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Possibilities and difficulties in teaching translation
in culturally and linguistically diverse classrooms

Eiko Gyogi
egyogi@aiu.ac.jp
Akita International University
Abstract

Recent years have seen a re-evaluation of the role of translation in language
teaching (Cook 2010; Laviosa 2014), especially because of its potential to
develop students’ plurilingual/pluricultural competence (Council of Europe 2001)
or translingual competence (MLA Ad Hoc Committee on Foreign Languages
2007). However, using translation is challenging when students do not share a
common first language. This paper highlights the potentials and difficulties of
embracing cultural and semiotic resources that culturally and linguistically diverse
students bring to the classroom, using two case studies conducted in
intermediate-level Japanese language classrooms at different universities: (1) a
bilingual English-Japanese translation session and (2) a plurilingual translation
session where students were given an option of translating from Japanese into a
language of their choice, including those the teacher did not know. Fourteen and
20 intermediate learners of Japanese with diverse cultural and linguistic
backgrounds attended a series of five translation sessions on a voluntary basis
and engaged in similar translation tasks, taught by the same teacher. Students’
learning journals and post-session interviews were analysed using thematic
analysis (Braun & Clarke 2006). The results show that, in both classrooms,
translation tasks prompted students to mediate between their own language(s)
and Japanese, reflecting the symbolic value of the text. However, contrary to
previous literature that suggests that translation can be used for empowerment
(Cook 2010; Cummins 2007), the results also suggest that translation can be
used to both empower and marginalize students. The findings from the bilingual
session suggest that it led to the disempowerment of a student who was less
proficient in a shared language, that is, English. In the case of the plurilingual
session, while all students whose strongest language was not English
appreciated having an option of translating into their own languages, giving
‘comfort’ as their main reason, about 5 out of 11 students whose strongest
language was English gave neutral or negative feedback on plurilingual sessions,
as a result of incomprehensibility. The findings suggest that translation in
multilingual classrooms is a space for not only mediating between and prompting
reflection on their own language(s) and the target language (in this case,
Japanese), but also for creating, managing, or negotiating power relations among
languages that each student brings into the classroom.

35


mailto:egyogi@aiu.ac.jp

References

Braun, V.; Clarke, V. (2006). “Using thematic analysis in psychology”. In
Qualitative Research in Psychology, 3(2), 77-101.
https://doi.org/10.1191/1478088706qp0630a

Cook, G. (2010). Translation in language teaching: An argument for
reassessment. Oxford: Oxford University Press.

Council of Europe. (2001). Common European framework of reference for
languages: Learning, teaching, assessment. Cambridge: Cambridge University
Press.

Cummins, J. (2007). “Rethinking monolingual instructional strategies in
multilingual classrooms.” In Canadian Journal of Applied Linguistics /Revue
Canadienne de Linguistique Appliquée, 10(2), 221-240.

Laviosa, S. (2014). Translation and language education: Pedagogic approaches
explored. London: Routledge.

MLA Ad Hoc Committee on Foreign Languages. (2007). Foreign languages and
higher education: New structures for a changing world. Retrieved from
http://www.mla.org/pdf/forlang_news_pdf.pdf

36


https://doi.org/10.1191/1478088706qp063oa
http://www.mla.org/pdf/forlang_news_pdf.pdf

Audiodescripcién y mediacion:
experiencias en el aula de lengua extranjera

Lucia Pintado Gutiérrez / Gloria Torralba Millares
lucia.pintado@dcu.ie / gtorralb@uiji.es
Dublin City University / Universitat Jaume |
Resumen

En una sociedad cada vez mas globalizada y multicultural es evidente la
necesidad de formar ciudadanos linguisticamente preparados y que cuenten con
unas buenas habilidades mediadoras, entre las que se incluiria la traduccion, la
interpretacion y la competencia intercultural. Hoy en dia, la importancia de la
mediacién viene avalada por la consideracion de esta como una habilidad
lingUistica por parte del MCER (2001), el cual no la valora Unicamente desde un
nivel linglistico, sino también cultural, social y pedagogico. Por este motivo, la
traduccion se ha revelado como un recurso valido no solo en el campo de los
Estudios de Traduccidn, sino en otros contextos con aplicaciones pedagdgicas
cuyo objetivo es el desarrollo de habilidades linglisticas mediadoras asi como
competencias interculturales (Gonzalez Davies, 2014). Dentro del uso de la
traduccion en el aula de lengua extranjera (LE), la traduccién audiovisual retiine
caracteristicas que hacen de ella una modalidad que ofrece un amplio abanico
de posibilidades a tener en cuenta. En su naturaleza polisemittica destacan
aspectos que no estan necesariamente presentes en otros procesos de
traduccion. En concreto, la audiodescripcion ha demostrado ser una excelente
herramienta didactica para avanzar en el desarrollo integrado de competencias
(Ibafiez y Vermeulen 2013; Talavan y Lertola 2016). Ademas, en su aplicacion,
resulta fundamental el desarrollo de otro tipo de recursos como la capacidad de
utilizar féormulas idiomaticas y un lenguaje adecuado que posibiliten la
comprension del argumento filmico (Ibafiez y Vermeulen 2014). La presente
investigacion se lleva a cabo con estudiantes irlandeses del Grado de
Traduccion, con espafiol como LE (nivel B2) y tiene como objetivo que los sujetos
reflexionen sobre el concepto de mediacion tras realizar tareas de
audiodescripcion. A través de dichas tareas exploraran los desafios a los que se
enfrenta el traductor a la hora de facilitar un espacio pluricultural a la comunidad
ciega, y promover, por tanto, la accesibilidad. Teniendo en cuenta los recursos
linglisticos y socioculturales del aprendiz, se explorara su papel como mediador,
proceso en el cual desarrollara su capacidad de negociacion, toma de conciencia
social y creatividad. Por otra parte, los resultados -obtenidos a través de
actividades, observaciones, grabaciones y notas de campo- ponen de relieve la
importancia de la alfabetizacion audiovisual a la hora de abrir nuevas vias en el
desarrollo de la mediacion como habilidad propuesta por el MCER.
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Abstract

One biggest challenge facing human beings, beside climate change, poverty,
long-standing diseases, is arguably the complexity of their linguistic environment
which is not only diversified but also promotes long-standing inequality between
the languages used on the daily basis at the global scale. On the other hand,
Language research in Internet-based communication is a relatively new and
dynamically evolving field made possible thanks to the instrumentality of
computers or any other devices that allow users to connect to the Internet. In the
earlier days of Internet-mediated communication — which is now a dynamic fast-
growing global phenomenon, the disproportion in terms of the languages used
online across the global was clear and unquestionable with, not surprisingly, an
overwhelmingly healthy body of research on these so-called international
languages, but soon researchers became aware that, as a global phenomenon,
Internet-based communication research was worth expanding to other languages
in order to examine whether Interned-mediated communication is an aggregation
of different communities with different languages, needs, attitudes and purposes.
Today, data and research findings from both widespread and minority languages
are gradually becoming available worldwide. It is now believed that the future of
Internet-mediated communication lies even more in multilingualism and cross-
cultural exploration and understanding. Congo-Brazzaville is a multilingual
country in which almost sixty languages are spoken within the national borders.
Of all these languages, French is the only national official language. The interplay
between languages and Internet-based communication advert in Congo-
Brazzaville is worth shedding light on since it gives some insights into the process
of understanding the way Congolese people behave beyond their traditional face-
to-face context. The aim of this paper is thus to examine language use and code
switching in Internet-based communication in this enormously diversified
sociolinguistic context. For this purpose, a corpus of 262 Facebook updates
featuring 9,330 comments were collected using netnography and analysed based
on markedness theory. The findings indicate that Facebook communication in
Congo-Brazzaville is mostly a multilingual interaction using of French, English,
Kituba, Lingala, and ethnic languages. The combining use of the above
languages promote a new sociolinguistic configuration which can now be referred
to as Congolese Internet-based sociolinguistic configuration.
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Using the cultureme model as a scaffolding tool in FLT
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Abstract

The paper aims to show how by integrating insights from translation studies (TS)
into FLT (foreign language teaching) we can effectively respond to the
development of the contemporary societies, where the need for effective cross-
cultural communicative competences is increasingly felt in all walks of life. The
very exercise of fundamental human rights, such as the right to medical services,
to legal protection, education, etc. can depend on a person’s ability to use a
foreign language. Thus, FL users occasionally assume the role of language
brokers in situations where professional translation or interpreting is not available.
Language brokering, as one of the recent facets of pluriculturalism and
plurilingualism, would thus need to be systematically acknowledged by FLT. The
role of translation in FLT has been wavering — from being considered a
fundamental teaching method and basic skill to being ostracised in
communicative approaches and finally fully rehabilitated in the last decades. This
paper will demonstrate how some of the stances of TS can be integrated into FLT
to design targeted scaffolding strategies. To this purpose the cultureme model as
suggested by Oksaar and elaborated by Kocbek, which systematically addresses
verbal, paraverbal, non-verbal and extra-verbal dimensions of communicative
acts will be introduced. The concept of the cultureme viewed as a culturally bound
pattern of communicative behaviour highlights the fact that communicative acts
imply a culturally specific interplay of the various dimensions involved in
communication. Thus, when used in FLT, the cultureme model raises the
learners’ sensitivity to the multiple facets of cross-cultural communication and
especially to the differences and similarities in the communicative use of their
mother tongue compared to the FL. In order to become acquainted with the
differences marking the verbal level of culturemes in their source culture and in
the culture underlying the FL, learners need to adopt a contrastive perspective
(House 1996). Extending this contrastive perspective to other dimensions of the
culturemes (i.e. the paraverbal, non-verbal and extra-verbal) can further enhance
the learners’ cross-cultural communicative competences and thus help to prevent
communication hindrances.

References

House, J. (1996) "Contrastive discourse analysis and misunderstanding: The
case of German and English.” In Contributions to the Sociology of Language 71
345-362.

41


mailto:alenka.kocbek@pef.upr.si

Kocbek, A. (2014). "Unlocking the potential of translation for FLT." In Linguistica
54.1 425-438.

Oksaar, E. (1988) “Kulturemtheorie: Ein Beitrag zur
Sprachverwendungsforschung”. In Joachim  Jungius-Gesellschaft der
Wissenschaften in Kommission beim Verlag Vandenhoeck & Ruprecht,

Gottingen.

42



Wikis in L2 competence development: implications of
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Robert Martinez Carrasco
rcarrasc@uiji.es
Universitat Jaume |
Abstract

Interconnectedness in technologically enhanced learning environments has
allowed traditional L2 classrooms to empower their students and foster new
participatory frameworks based on collaboration, growth, and shared
understanding of professional and community practices. In this highly
technological scenario, Wikipedia, the online encyclopaedia, stands as one of the
best-known and most successful examples of non-professional online
collaboration around the world, offering an interesting breeding ground for L2
students to develop self-reflective, critical spaces where they can engage in
constant dialogue with other social agents in real scenarios while strengthening
their competence in L2. At the same time, resorting to online collaboration
through wikis brings the cultural component closer in L2 education, enriching the
overall picture for students when learning a foreign language. This highlights the
need for students to develop solid L1/L2 crosscultural skills regarding the
meaning negotiation processes and discursive practices of their respective L2
communities, since it is only by acknowledging the referential, semiological
nature of language and understanding cultural practices in situated terms that
students can be truly socialized in their L2. The study explores the perception of
students regarding wiki-based collaborative writing as a resource in the L2
classroom while paying special attention to the treatment of culture specific
elements that may hinder effective cross-cultural communication in their L2. In
order to do so, 106 students were divided into groups and asked to draft
collaboratively Wikipedia articles in their L2. Once the project finished, two
methodological approaches were adopted: on the one hand, students were
administered a questionnaire in order to gather their impressions on the
usefulness of collaborative writing in the development of their L2 competence.
Besides, all texts submitted were analysed in order to reflect on the strategies
students had adopted when explaining L1 cultural elements in their L2. Ultimately,
this paper argues that a platform like Wikipedia may be an effective channel to
transform the L2 classroom and turn it into an emancipatory space where diverse
knowledges co-exist, thrive, and enrich each other, while students strengthen
their linguistic abilities and help democratise knowledge around the globe.
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Abstract

Transnationality and multilingualism have been part of the research agenda of
cultural and linguistic studies for a while as the need to reassess the concept of
languages as well-defined codes ‘anchored to distinctive [...] speech
communities (De Fina and Perrino 2013) became self-evident. Transnational
methodologies are challenging misconceptions and opening multilingual,
multicultural and interdisciplinary directions but have not permeated language
education, which still largely operates within the one-nation one-language
ideology. Practice in language teaching has somehow overlooked the
transnationalism that should be at the core of classroom work in today’s
globalised world and is not doing enough to remind learners that languages do
not exist in isolation and that monolingualism is not the rule. In this presentation,
I would like to make two proposals. The first is that our increasingly global
students need a shift from teaching that is structure-focused and culturally-narrow
to one where curriculum design is informed by a transnational perspective as part
of a wider sociocultural approach. This means making learners aware of how co-
existing languages and cultures have had a linguistic and social impact on the
development of the language they are learning. My other proposal is that, as
teachers, we need to be aware of the changes to student demographics brought
about by migration and social mobility and understand that the new transnational,
global learners of today will bring their own intercultural knowledge and
experience and that they will require a teaching and learning methodology that is
suited to their needs. While language teaching will still need to involve a
communicative competence that relies on (fairly) accurate use of the language,
key evidence of the impact of cultural and linguistic contact should be part of the
syllabus too. Why is it rare to find a monolingual community? Why is grammar
used differently within a ‘standard’ variety?' 'How can a sense of identity exist
independently from speaking a language? Translanguaging (Garcia & Wei 2014)
and code-switching, as useful pedagogical tools, will also form part of this
discussion.
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Using Google Street View to develop multilingualism
in the undergraduate classroom
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Abstract

This paper looks at the application of a pedagogical approach which incorporates
the use of Google Maps and Street View in the L2 English classroom. In recent
years there has been an increase in attention to multimodality. According to Stein
(2000), an array of resources including language and other modes such as
gesture, sound, images, textures, and silences should be used when making
meaning. A social semiotic approach (Kress & Van Leeuwen 2006) attempts to
describe and understand how people produce and communicate meaning in
specific social settings. Focus is made on all semiotics, including language and
other modes, and how these contribute to meaning-making. As such, it is
important to incorporate such factors in the L2 classroom to enhance awareness
and sensitivity to meaning communication, with the ultimate goal of improved
efficiency in meaning making and communication. Undergraduate L2 users of
English in South Korea were assigned a presentation project which utilized
Google Maps and Street View. The students were asked to ‘explore’ self-chosen
areas in any part of the world, with the aim of answering some questions assigned
for the project. The language users were encouraged to draw on their linguistic
repertoires and explore preferred geographical areas and languages through the
selection of signs which they found interesting. The submitted and presented
projects showed a variety of signs and languages explored by the students.
Students “visited” different areas all over the world, and chose signs which they
found interesting and proceeded to analyse those signs for the project. They also
suggested changes to signs which they decided could be better improved.
Despite the class being an L2 English class, the projects showed a variety and
range of contemplations, such as signs in languages other than the L2 English
and L1 of the setting context, Korean. Findings show how the pedagogical
approach enables language users to develop heightened awareness of
language, culture and contexts, particularly multilingual contexts. They were able
to make meaning in the messages found in the signs, taking into consideration
multimodal aspects such as images and spacing of text. Further, the approach
enabled students to develop their linguistic and communication skills through the
“transforming’ of selected signs with the aim of communicating more effectively
to the respective sign’s potential target groups.
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“Lleva con el inglés desde los tres afnos y no tiene ni idea”.
La ensefianza del inglés en Espafia, ¢una asignatura pendiente?
Algunas claves y sugerencias
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Resumen

El bajo nivel de inglés de un alto porcentaje de estudiantes espafioles es un tema
recurrente tanto en &ambitos académicos y docentes como en diversas
situaciones de la vida cotidiana. Aunque es incuestionable que ha habido ciertos
avances en los ultimos afios, gracias a la ampliacion del numero de horas
dedicadas a la ensefianza de lenguas extranjeras, y a la inclusién del inglés
como lengua vehicular en todos los niveles educativos obligatorios, se sigue
percibiendo un escepticismo generalizado respecto a la capacidad linglistica de
los jovenes y la eficacia de las metodologias vigentes. El estudio Cambridge
Monitor 2016 (Cambridge University Press), revela que un 44% de los
encuestados espafioles reconocieron tener un nivel de inglés bajo o muy bajo,
un 34% un nivel medio, y solo un 22% un nivel alto o muy alto. Pero, ¢se
corresponde esta sensacion con la realidad? Los datos del ultimo informe del
EPI (English Proficiency Index) elaborado por la empresa Education First sitian
a Espana en la zona de “competencia moderada”, en el puesto 32/88 mundial, y
en el 23/32 de Europa, con una nota de 55.85, de un ranking liderado por Suecia
con 70.72. Este dato, que en si mismo es preocupante, debido a la relevancia de
los idiomas en el mercado laboral, sorprende alin mas si se tiene en cuenta que
segun el informe de 2017 de la UE, en Espafia casi el 100% de los alumnos de
la ensefianza obligatoria estudia inglés como lengua extranjera y, ademas, la
mayoria comienzan con este aprendizaje a los tres afios, es decir, antes que
muchos de los paises que nos superan en nota segun el informe del EPI. El
objetivo de este trabajo es realizar un breve analisis del estado actual de la
ensefianza del inglés en la EPO y la ESO en Espafia, por medio de una sintesis
de los estudios recientes de mayor relevancia sobre esta cuestion, y ofrecer
propuestas de mejora, basadas tanto en las experiencias de algunos de los
centros que estan obteniendo mejores resultados, como en postulados de
diversas metodologias vigentes, centrandonos principalmente en la primera
etapa de la ESO.
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Localizing Football Club Websites:
A Case Study in Global Cross-cultural Communication
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Abstract

The emergence of desktop computers in the early 1980s can be considered a
milestone in the history of technology, translation, and consequently localization
— the multimodal, cross-cultural translation of web-texts and web-paratexts. As
a key feature of internationalization and globalization across languages, societies
and media, the relevance and impact of localization as global cross-cultural
communication is reflected in Translation Studies. The body of scholarly work
examining case studies in localization is growing apace with the growth of
technology. Referred to as linguacultural practice by House (2018), to localize,
according to Pym (2010), means to take a product and make it linguistically and
culturally appropriate to the intended target market and its audience. In particular,
Sandrini (2005) discusses the clarification of key notions in localization, shedding
light on why this multimodal process can be considered as a form of translation
that helps organizations increase their cross-cultural competence as well as their
commercial impact and success. Website localization, like any other form of
translation, requires that linguistic and cultural gaps be negotiated and bridged to
overcome communication barriers and impasse — in my case, between football
clubs and the fans.

Localizing the content of football club websites poses its own specific challenges:
technical, linguistic, cultural, commercial. Failing to acknowledge and overcome
linguistic and cultural differences in the target e-audience can generate negative
experiences and narratives about the club. Using grounded theory and the
available literature in website localization such as Singh, Toy, and Wright (2009),
| have created a tailor-made rubric that guides football clubs interested in
localizing their websites into Persian for the perusal of Iranian e-audience in both
Iran and other parts of the world. Having tested my rubric in localizing the landing
page of FC Internazionale Milano, | will shed light on the challenges | have faced
and how | have overcome them. Data from this case study will also be interpreted
in the context of future research. Experience design and website localization are
at the heart of intercultural communication and a great deal can be learned from
the beautiful game: at once linguistically and culturally specific and truly universal.
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Resumen

The Handmaid’s Tale, obra de referencia de la autora canadiense Margaret
Atwood, es una obra de ciencia ficcidon distopica cuya llamada de atencion a la
sociedad no podria estar mas vigente aunque se publicara hace mas de treinta
afos. Atwood retrata temas como la maternidad subrogada y los regimenes
totalitarios en una novela que ha cobrado una nueva vida en la actualidad. Tras
su reciente adaptacion audiovisual (Hulu, 2017, 2018), representa una obra
transmedia (Scolari, 2013) y multimodal idénea para suscitar fomentar el
desarrollo de competencias tanto linglisticas como transversales en el aula de
inglés como segunda lengua. La combinacion de recursos audiovisuales vy
literarios nos permiten, en este caso, movilizar destrezas entre el estudiantado
desde un punto de vista del analisis critico. A partir de esta idea, el objetivo de
este trabajo es presentar una propuesta de enfoque didactico recurriendo a las
posibilidades literarias y audiovisuales que ofrece la citada novela distépica para
la formacion de futuros traductores. El uso de la literatura en el aula de inglés
como lengua extranjera demuestra ser beneficioso para la participacion y el
desarrollo de los alumnos al requerir destrezas de comprensién escrita,
expresion oral y espiritu critico, asi como para favorecer el debate y el didlogo
en clase, y la llamada «competencia literaria» (Culler, 1975). A su vez, la
combinacion del discurso literario con el discurso audiovisual resulta mas
atractivo y consigue captar mejor el interés de los estudiantes que la limitacion a
un solo discurso. Esta presentacion se fundamentard en la justificacion y
exposicion de la experiencia docente del uso de The Handmaid’s Tale en el aula
de inglés como segunda lengua en el primer curso del grado de Traduccién e
Interpretacion de la Universitat Jaume | haciendo referencia al modelo
competencial de PACTE (2011). Asi pues, presentaremos los contenidos,
objetivos, competencias y tareas que fundamentan el desarrollo de las sesiones.
El planteamiento docente se enmarca en la clasificacion de competencias del
grupo PACTE (2011). Mediante esta descripcion de la experiencia docente, se
ofrecera una propuesta de integracion de contenidos transversales relacionados
con las artes literarias y cinematogréficas que contribuyan al desarrollo de las
competencias del estudiante del grado en Traduccidn e Interpretacion mas alla
de la mera competencia linguistica.
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Abstract

Nazaret Pérez Nieto Lecturer in Spanish HEA Fellow Cardiff University In recent
years there has been an increase in the interest of audiovisual entertainment
platforms to broadcast material in the Spanish language, particularly TV series
and films. These materials constitute a unique tool for Spanish language
teachers, as they provide instructors with resources that reflect daily life, in which
grammar and vocabulary are used in context, and where the use of visual images
aid students' in their learning. The effectiveness of the use of videos in the foreign
language classroom to aid with learning has been proved in literature. A study
undertaken by Canning-Wilson (2000) reveals that “students like learning a
language through the use of video and that the learners prefer action and
entertainment films.” Given the importance of independent learning in Higher
Education and the reduced number of contact hours with students, teachers have
to take advantage of language classes. This can be achieved by bringing
materials that encourage students to continue learning and challenge themselves
outside of the classroom. The use of audio-visual resources, specifically the use
of TV series and films in the translation classes, can play an important role in
students' motivation. They contribute to create a more dynamic and engaging
teaching environment, as they receive a better response to traditional activities
from students as TV series/films viewers. This paper aims to provide an overview
on the use of different audiovisual activities within the Spanish translation
language classroom in Cardiff University, analysing the impact these activities
have in the students’ motivation and attitudes towards learning a second
language.
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Definiendo las competencias del gestor de proyectos:
unatriple perspectiva
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Resumen

Los cambios que la globalizacion ha traido consigo en las ultimas décadas han
supuesto la implantacion de la gestion de proyectos como modo de organizacion
del trabajo, ya no solo en el ambito de la traduccion sino también en otros
sectores. A pesar de ello, hoy en dia sigue siendo bastante escasa la
investigacion existente en nuestra disciplina en torno a esta materia,
probablemente por la naturaleza temporal y Unica de los proyectos y el caracter
cambiante del sector. Ante esta situacion, la presente comunicacion tiene como
objetivo profundizar en las competencias del gestor de proyectos o project
manager (PM). Para ello, se presentara en primer lugar un marco teorico para la
definicion de las competencias del gestor de proyectos, tomando como
referencia estudios sobre gestion de proyectos en diferentes disciplinas y los
diferentes modelos existentes sobre las competencias del traductor. A
continuacion, se resumiran los resultados de tres estudios que pretenden
recoger informacién sobre las competencias de los PM desde una triple
perspectiva: la de empleadores, la de formadores y la de los propios PM. En
primer lugar, se definirAn las competencias segin un analisis de un corpus de
anuncios de trabajo dirigidos a gestores de proyectos de traduccion, para
comprender como describen los empleadores las competencias de los PM.
Posteriormente, se analizardn los planes de estudios de las universidades
espafiolas para delimitar qué competencias se promueven en relacién con la
gestion de proyectos en la formacion universitaria. Por ultimo, se recogeran los
resultados de una encuesta realizada a mas de ochenta gestores de proyectos
de traduccion para establecer qué competencias precisa este profesional para
realizar su trabajo. Con esta triangulacion de datos, se pretende acotar las
competencias de los PM de traduccion teniendo en cuenta la informacién
proporcionada por tres de los principales agentes implicados.
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From linguistic knowledge to multi-competence
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Abstract

Today’s students must deal with the multifaceted complexities of an increasingly
global, migratory, uncertain and turbulent world (Barnett 2012). Given the
processes of globalization, digitalization and migration, educational and working
settings are much more multilingual, multicultural and multimodal, compared to
those encountered by previous generations of students. But how do foreign
language didactics in higher education react to these new realities? One option
is to adopt a multi-competence (MC) perspective, considering language learning
as a multisensory, multimodal, multidirectional and multidimensional adaptation
process and an acculturation process with emphasis on the learner’s agency (Wei
2016). By taking a MC perspective, this presentation explores the boundaries
between language and translation pedagogy. It focuses on foreign language
teaching in the three-year bachelor's degree programme ‘Transcultural
Communication’ at the Department for Translation Studies at the University of
Graz, Austria, and the challenges it poses for language educators considering
the aims of this programme. On the one hand, this BA forms the basis for students
who wish to enrol in a two-year MA programme in Translation or Interpreting,
preparing them to gain footholds as highly skilled interpreters or translators “in an
increasingly complex professional environment” (Orlando 2016: 94). On the other
hand, BA graduates who choose to work in the very broad field of Transcultural
Communication must be equipped with generic capabilities, transferable skills
and multilingual competencies that will allow them to succeed in a variety of
potential employments in the labor market, serving the communicative needs of
others. With focus on the importance of learner agency, the purpose of this
presentation is to stress the fact that teaching undergraduates requires
awareness of the impact of the initial years at university for academic and
personal growth and for enculturation into higher education. BA students need an
environment that fosters their intellectual curiosity, challenges their personal
beliefs, improves their information and digital media literacy and enhances their
higher-level cognitive processes. In my talk, | will present an approach to foreign
language teaching that strives to emancipate and empower young adults “to
bridge the gap between being foreign language learners and becoming
translation apprentices” (Gonzalez Davies 2004: 6). | will discuss activities that
foster students’ language learning management, their metacognitive learning-
process monitoring, responsibility taking and identification of linguistic resources,
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strengths and weaknesses. If teachers express genuine interest in the future
professional lives of their students and create a secure, inspiring and nurturing
learning environment, students can feel safe enough to experiment with
languages and not be afraid to take risks.

References

Barnett, R. (2012). “Being a Student in an Age of Uncertainty: managing,
developing and educating horizons of learning.” In Brigitte Kossek and Charlotte
Zwiauer (eds.) Universitat in Zeiten von Bologna. Zur Theorie und Praxis von
Lehr- und Lernkulturen, 31-43. Géttingen: V&R unipress.

Gonzalez Davies, M. (2004). Multiple Voices in the Translation Classroom:
Activities, Tasks and Projects. Amsterdam and Philadelphia: John Benjamins.

Wei, L. (2016). “Epilogue: multi-competence and the Translanguaging Instinct.”
In Vivian Cook and Li Wei (eds.) The Cambridge handbook of linguistic multi-
competence. (Cambridge Handbooks in Language and Linguistics), 533-543.
Cambridge: Cambridge University Press.

Orlando, M. (2016). Training 21st century translators and interpreters: At the
crossroads of practice, research and pedagogy. Berlin: Frank & Timme.

56



Proyecto de investigacion PluriTAV: Secuencia didactica
basada en el desarrollo de las competencias plurilingles
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Universitat de Valencia
Resumen

PluriTAV (la traduccion audiovisual como herramienta para el desarrollo de
competencias plurilinglies en el aula) es un proyecto de investigacion liderado
por la Universitat de Valéncia y financiado por el Ministerio de Economia,
Industria y Competitividad. Como su propio nombre indica, este proyecto apuesta
por el enfoque multilinglie en la ensefianza de la lengua extranjera (LE) y emplea
la traduccion audiovisual (TAV) como herramienta para el aprendizaje de una
LE, el perfeccionamiento de competencias de las lenguas propias y el desarrollo
de competencias plurilingties. Para este proyecto se ha disefiado una serie de
secuencias didacticas (SD), partiendo desde un enfoque de ensefianza de
lenguas multilingte, en las que se hace uso de diferentes modalidades de TAV
y en las que se trabaja con el repertorio linglistico que el docente puede
encontrar dentro del aula. En esta comunicacion se presentan el disefio,
desarrollo y resultados preliminares de una SD que gira en torno a una tarea
central de doblaje interlinguistico (inglés-lengua materna), con el objetivo Gltimo
y principal de trabajar, desde un entorno multimedia, tanto las habilidades
linglisticas como las competencias plurilingiies del alumnado universitario de
inglés de nivel B2. Para elaborar dicha secuencia didactica se recurrié tanto al
Marco Comun Europeo de Referencia para las Lenguas (MCER) como al Marco
de Referencia para los Enfoques Plurales de las Lenguas y de las Culturas
(MAREP). Por un lado, se presentan varios ejemplos de las actividades
disefiadas para los cuatro talleres de los que se compone la SD, prestando
especial atencién a aquellas en las que existe una comparacion entre varias
lenguas o en las que se plantean tareas de traduccion, pensadas especialmente
para trabajar las competencias plurilingties. Por otro lado, mostramos algunos
de los resultados preliminares de naturaleza cuantitativa, obtenidos gracias a la
complecion de los cuestionarios, tanto linguisticos como plurilingties, y
cualitativa, a través de la evaluacién de las actividades inicial y final. Por ultimo,
se presentan los resultados extraidos a partir de una rabrica de autoevaluacién
gue ha completado el alumnado del grupo experimental, en el que se observa
cémo los alumnos han valorado el impacto de la SD en el aprendizaje de distintas
habilidades linguisticas, tanto de la lengua extranjera como de la lengua materna.

57


mailto:bereo@alumni.uv.es

Multilinglismo en traduccion: El partisano Johnny,
Ur-Partigiano Johnny y algunos cuentos de Beppe

Alex Borio
alex.borio@unito.it
Universita degli Studi di Torino
Resumen

Il Partigiano Johnny (Einaudi, 1968), novela escrita por Beppe Fenoglio, es un
ejemplo de multilingtismo literario y autotraduccién a partir del inglés “mental”
del autor (asi llamado por Italo Calvino). Fenoglio, al escribir el texto en fenglese
(idiolecto suyo, asi llamado por Eduardo Saccone) — en el que se vale con
frecuencia de registros coloquiales y vulgares, términos dialectales en
piamontés, palabras inglesas (y de otros idiomas: francés, espafol, aleman) y
estructuras gramaticales inglesas — nos ofrece un caso de plurilingliismo mental
solo “parcialmente” traducido al italiano. En mi ponencia haré hincapié en los
fendmenos que abarca el analisis de la traduccion de la lengua de Fenoglio, y en
los principales problemas que plantea. Asimismo, analizaré las formas que
adquiere el “fenglese” en la traduccion al espafiol de Pepa Linares (El partisano
Johnny, Sajalin Editores, 2013, | ed.) y las dificultades que se encuentran al
traducir, por una parte, el lenguaje tan particular del autor, y por otra, los términos
dialectales y extranjeros que se hallan en el texto. La traduccion espafiola resulta
mas fluida, gracias a soluciones domesticadas a las que la traductora acudio,
probablemente, para facilitar la lectura de una novela que pertenece a una época
literaria en que la experimentacion linguistica estaba en su apogeo. Ademas, me
detendré en algunos ejemplos textuales de “fenglese” en los cuentos incluidos
en Un Fenoglio alla prima guerra mondiale (Einaudi, 1973) y sus traducciones
correspondientes en el volumen Un dia de fuego: cuentos completos (Sajalin
Editores, 2013, | ed.). De este modo, se podran evaluar las inferencias
traductivas y las estrategias traductoldgicas adoptadas en dos distintos géneros
literarios (novela y cuento) que se tradujeron muchos afios después de los
originales. Por ultimo, llevaré a cabo un andlisis, desde la perspectiva de la
inferencia narrativa y semiética, de las partes que el mismo Fenoglio escribi6 en
espafiol en la novela Ur-partigiano Johnny (Einaudi, 1978). Este texto existe solo
en la primera edicién, que no se volvido a publicar, y resulta especialmente
interesante debido a su “identidad” de amalgama multilinguistica). Ur-partigiano
Johnny, novela escrita integramente en inglés y en la que también aparecen
palabras y frases en italiano, francés, aleman y espafiol, es considerada por
algunos criticos el comienzo ideal de Il Partigiano Johnny.
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El comentari lliure com a eina de TAV per al desenvolupament de les
competéncies plurilinglies a I’aula en el marc del Projecte PluriTAV

Diana Gonzalez Pastor / Betlem Soler Pardo
diana.gonzalez@uv.es / betlem.soler@uv.es
Universitat de Valéncia
Resum

Les noves formes de comunicacio global, aixi com un entorn professional i social
cada cop més multilingtie i multicultural, han fet palesa la necessitat de
'aprenentatge de les llenglies estrangeres. La contribucié que presentem es
fonamenta en el Projecte PluriTAV, el qual col-loca I'enfocament multilingtie al
bell mig de I'ensenyament de llengilies estrangeres, alhora que busca millorar les
competencies de tot el repertori linglistic de l'aula (Marza et al. 2018). A partir
d'aquest enfocament, s’explora un camp afi de la didactica de les llengles
estrangeres, la traduccioé audiovisual, per a fer-la servir no sols com un recurs
per a 'ensenyament a l'aula de llengues estrangeres (Vermeulen 2003), sind
també com a base per a la millora de les competéncies de les llengles propies i
el desenvolupament de noves competencies plurilingties. Dins de les diferents
modalitats de TAV (cf. Chaume 2012) trobem el comentari lliure, que, tot i que
no ha rebut la mateixa atencid que altres modalitats tradicionalment més
conegudes i estudiades, pot contribuir molt favorablement al proposit de
'aprenentatge de llengies i al desenvolupament de les esmentades
competencies. El comentari lliure posseeix unes caracteristiques molt peculiars
i representa més aviat una adaptacié que no pas una traduccio, ja que inclou
aspectes molt significatius de creacio personal i d’expressié de I'opinio, i pot
combinar-se amb la subtitulacié i el doblatge (Chaume 2013). En aquesta
contribucié presentarem amb detall les caracteristiques principals del disseny
d’'una sequéncia didactica que empra el comentari lliure com a eina principal. Per
a I'elaboracio6 de les activitats d’aprenentatge i els instruments d’avaluacié, aixi
com la identificacié i explotacié de les diverses competéncies plurilingles, s’ha
pres com a referencia el MCER i el MAREP, respectivament. Aquesta
experiéncia, que es nodreix d’anteriors plantejaments ja testats en el marc del
projecte PluriTAV i amb modalitats tan diverses com la subtitulacioé, el doblatge i
la audiodescripcid, obre noves possibilitats en la didactica de la llengua des de
la perspectiva de I'adquisicié de les competencies plurilingues i pluriculturals i
suposa un enriquiment pel que fa a la implementacié de noves modalitats de la
TAV a l'aula d'anglés com a llengua estrangera.
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Multilingliismo y lenguas minoritarias: el caso de Handia
Ana Tamayo / Elizabete Manterola
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Resumen

Handia (Aitor Arregi y Jon Garafio, 2017) es una produccién multilinglie rodada,
mayoritariamente, en euskera en la que se intercalan escenas en castellano,
francés, inglés, portugués y arabe, asi como alguna escena con latin de fondo.
Handia ha sido con diferencia, y hasta la fecha, el largometraje en euskera que
mas éxitos ha cosechado, con mas de 133 000 espectadores y con galardones
tales como el Premio Especial del Jurado en el Festival de San Sebastian y 10
premios Goya. Este éxito resulta sorprendente para una pelicula producida en
una lengua minoritaria con menos de un millén de hablantes que, ademas, no es
la lengua materna de la mayoria de la sociedad en la que se ha gestado. Esto
pone en el punto de mira la traduccion audiovisual y su recepcion, ya que el
producto original sin traduccién no solo no es accesible para el publico fuera del
Pais Vasco, sino también para la mayoria de ciudadanos vascos v,
sorprendentemente, también para algunos de los miembros del equipo técnico
de la pelicula.

En esta presentacion se analizara la funcién del multilingliismo en el producto
original y su tratamiento en las versiones meta tomando como base los estudios
de de Higes (2014), Delabastita (2002), Wahl (2005) y Bonis (2011, 2012, en de
Higes, 2014). Ademas, se dara a conocer la implicacion de los agentes que han
participado en el proceso creativo del producto original y las diferentes versiones
meta desde un punto de vista linguistico. A través del estudio de Handia se
observara cuéales son las implicaciones de rodar una pelicula en una lengua
minoritaria que convive con una lengua hegemédnica y como esta realidad influye
en el camino para acceder a un publico global.

Ademas, se argumentara que una de las razones para el éxito sin precedentes
para una pelicula de las caracteristicas de Handia puede ser la colaboracién en
los procesos de produccion y postproduccion, sobre todo en lo referente a
cuestiones linglisticas y traductologicas. Esta colaboracion se da entre los
directores del filme y asesores linglisticos, traductores e investigadores con el
objetivo de garantizar que las versiones meta sean consistentes con la visiéon
artistica y linguistica de los directores.

Por ultimo, nos centraremos en como el caso de Handia puede sugerir nuevas
practicas en la traduccién de peliculas multilinglies con lenguas minoritarias y
coémo puede abordarse la docencia en este ambito.
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Interpreters and translators as language teachers — qualification
profiles and socio-political conditions. Case study: Vienna
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University of Vienna
Abstract

The topic of language teaching seems to be off-limits amongst many interpreters
and translators. However, a statistic study carried out in Austria in 2008 indicated
that 37,5% of all graduates of the Centre for Translation Studies at the University
of Vienna (CTS) worked either part-time or full-time as language teachers.
Considering the recent political developments in Austria, such as the introduction
of compulsory German courses for migrants, opening of the labour market to the
new EU member states or the recent migration crisis, it is safe to assume that the
number of language teachers amongst the interpreters and translators is now
likely to be even higher. Nonetheless, this topic remains undiscussed.

Translation studies have emerged relatively recently as a discipline independent
from philology and linguistics. Interpreting and translation have been firmly placed
in focus of translation studies, thus implicitly excluding language teaching as a
professional field of interpreters and translators. However, the boundaries
between philology and translation studies are not clearly drawn - translators and
interpreters also work as language teachers and some philologists or linguists
are active translators or even interpreters. Moreover, technological advances in
the language industry lead to merging of the three key segments of the industry:
translation, language technologies and language teaching.

The scope of the contribution is to present the results of a study conducted with
18 graduates from the CTS and further 3 graduates who are also university-
trained language teachers. The study comprises two stages. During the first stage
a group of 18 participants, graduates from the CTS who work as language
teachers were asked to anonymously assess their language teaching skills by
using the European Profiling Grid (EPG). The quantitative tool EPG is being used
in many countries to help teachers assess their professional strengths and
training needs. Following the assessment semi-structured interviews were
carried out with the same group of participants discussing the results of the self-
assessments as well as several professional aspects of language teaching
carried out by translators and interpreters. Some of the aspects included
motivation for starting to teach, length of and plans for further teaching, types of
language courses where translators and interpreters can be found, additional
gualifications etc. The second stage of the study consisted of interviews with
three graduates from the CTS who are also university-trained language teachers.

64


mailto:katerina.sinclair@univie.ac.at

The primary goal of the latter interviews was to establish what expertise can
interpreters and translators utilize in language teaching and what teaching skills
need to be developed. The aim of the study was to address for the first time the
language teaching activity of graduates of CTS and to take a first step towards
removing the taboos from this field of work in the professional community.
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Multilingual Communication and Language Learning based on
Student Interaction in an International Setting

José Ramoén Belda Medina
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Abstract

Internationalization has become a key factor in higher education as well attested
by world academic rankings. According to some recent reports (British Council,
UNESCO), by 2024 there will be over 5 million mobile students in higher
education. Several public and private programs have been implemented to meet
the needs of those mobile students, particularly in second language learning.
Several articles have been published about language contact and student
interaction in a study abroad context but most of them focused on culturally and
linguistically homogeneous groups of students. This research was aimed at
measuring the development of intercultural competence and language learning
based on student interaction in a multilingual exchange program. A total of 50
local and international students from 15 countries representing 12 different
languages participated in this four-month research project carried out at the
University of Alicante (Spain). All students were randomly assigned into two
different groups, a control group (CG) based on conventional face-to-face
interaction and an experimental group (EG) which used an IM tool for virtual
communication. Several social activities were originally designed and
implemented alike for both groups (CG and EG) to encourage student interaction
in and outside of the classroom. Quantitative data was gathered through a pre-
test and a post-test, including two sections partly based on Anderson and
Lawton’s motivation scale (2005) and Chen and Starosta’s intercultural sensitivity
scale (2009). Research findings show that intercultural communication in a
multilingual exchange program is a complex aspect depending on several factors
(intrinsic and extrinsic motivation, L2 competence and language affinity) and that
multilingual communication is mostly dominated by English as a Lingua Franca
(ELF) and code-switching between English and the target language. Multilingual
student interaction is closely related with self-perceived language learning
outcomes according to quantitative (pre- and post-test) and qualitative data (IM
and personal interviews). The most determining factors are the predominance of
linguistic or cultural affinity, in the case of international ones, and the existence
of highly cohesive primary groups, by local students. However, a significant
percentage of the EG shows a greater interaction and inclusion in the new
environment, partly determined by extrinsic motivation.
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Translation in the Post-monolingual Teaching Context
of the 21st Century: A case of “Happy Ending” or a “Dubious Act”?

Antigoni Bazani
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Abstract

Translation and L2 Teaching have been long engaged in a rather controversial
relationship. Most historical overviews on the topic refer, first, to the Grammar-
Translation Method, regarded as an example of excessive, and partly irrational,
use of translation in the L2 teaching at the time. They turn, next, to the Direct
Method, portrayed as an answer to the Grammar-Translation Method, and noted
for its rejection of L1 and translation from the L2 teaching. In the second-half of
the twentieth century, traces of translation in the L2 teaching become irregular,
and the status of the relationship between them harder to define. Glimpses of
support for the L1 and translation as L2 teaching tools remain evident throughout
the decades. Researchers (Duff 1989; Malmkjaer 1998) have been arguing
against the rejection of bilingual teaching activities from several aspects, but the
prevailing monolingual mentality until the end of the twentieth century proved to
be a bigger and stronger opponent. It comes, therefore, as no surprise that the
consequences of a shift in socio-political circumstances (globalisation, human
mobility, immigration, super-diversity) — particularly noticeable in the last two
decades — have been challenging the monolingual teaching bias and fostering
the development of “post-monolingual approaches” (Horner & Tetreault 2016).
These aim to take into account and to better respond to the communicative needs
and the mixed linguistic repertoires of contemporary language speakers and
learners. What comes, however, as a surprise, is that inclusion of translation in
the post-monolingual teaching context does not necessarily constitute a
reasonable expectation within the L2 teaching field, despite the fact that the
common denominator of these recent approaches is the utilising of the learners’
linguistic and cultural backgrounds in the current language education. The paper
examines the relationship between translation and L2 teaching, with an imminent
focus on its current status. It, specifically, aims to explore why the
reconceptualization of translation as a plurilingual, translanguaging and language
mediation activity still finds resistance in the L2 teaching field, and is currently
regarded as a highly questionable issue rather than a unanimously applauded
one.
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Inspiring Dictionary Awareness in ESL Students:
A Case Study of Dictionary Criticism

Vira Drabovska
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Abstract

Due to the widely accepted current understanding of the deeply anthropocentric
nature of any world language and interpretation of language semantics as culture-
determined and value-based, the present-day approach to a dictionary as not just
a reference-book but as an inexhaustible national depository of learning,
knowledge, cognition and hidden wisdom seems to be more than normal. Thus,
being sources of a variety of knowledge, dictionaries stand out as efficient means
of enhancing one’s expertise, in which cultural competence remains a major
index of linguistic erudition and indicator of success in intercultural
communication. As previous research demonstrated, dictionary criticism being a
lexicographic scientific method may stand out as an effective means of dictionary
constituents’ analysis allowing to provide sober judgment about advantages and
disadvantages of the reference book in question and therefore further promote
efficiency of dictionary techniques and methods of dictionary use. At that
dictionary criticism can also be directed and aimed at very specific linguistic data
relevant for a particular research. Thus the method can equally be applied to a
general dictionary analysis involving description of its structure and components
with further conclusion about the dictionary’s linguistic potential, as well to
explication of various types of culturally marked information. The suggested
article aims to promote and contribute to the application of learner’s dictionaries
of English in class by university students as well as demonstrates new
possibilities for teachers of English/ lecturers to explicate culturally relevant
information implicit in vocabulary units of the foreign language by analyzing
dictionaries with the help of linguistic cultural research methods. From the
author’s point of view, one of the learner’s dictionaries’ top priority functions is its
simultaneous role as a desk textbook, learner’s guide and language operating
instruction manual in which linguistic phenomena are reflected in the most
teachable and intelligible form. Teacher’'s task is, therefore, to conduct an
analysis of a dictionary, master its fundamental culture-relevant components and
expound the latter to students. A special accent has been put on the relevance
of employing the achieved results in classroom, as well on the role of a teacher
as a mediator in boosting their students’ cultural competence. Conclusion is made
about efficiency of working out structures of cultural concepts ESL students are
supposed to deal with and compiling special thematic glossaries relevant for a
particular class.
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A Plurilingual and Ecological Approach to ELT: A Global Vision
Alicia Chabert
chabert@uiji.es
Universitat Jaume |
Abstract

In this paper, we argue that using an ecological and plurilingual approach to
English Language Teaching (ELT) would improve English language skills in
primary school students and promote language awareness, balancing respect for
the mother tongue and development of English as a lingua franca. This article is
based on the research findings of our international doctoral thesis. In this study,
we propose a plurilingual communicative approach to English teaching in
Norway, Spain and China within the context of their current language policies.
Our project analyses the current teaching guidelines in the participating countries
—as well as the possible improvements—, and examines cross-linguistic and
English as a Lingua Franca (ELF) approaches to English language teaching while
promoting the positive use of the mother tongue as a connecting tool in the
students’ communication system (Cook 2001; Morahan 2010). Despite the
positive research on ELF implementation to ELT (Sifakis et al. 2018), guidelines
are still lacking and it is within this context that our research aims to demonstrate
its benefits. Five schools and 285 students in different parts of the world
participated in this study. The subjects of this study were divided in control and
experimental groups, in which they received traditional (based on their country)
and plurilingual approaches respectively. After the classes they completed a test
and filled a questionnaire focused on understanding their attitude and motivation
towards mother tongue and English language learning. Based on observation
and results achieved, we can conclude that a plurilingual approach that uses L1
as a scaffolding tool in English teaching improves English acquisition, as well as
develops an ecological understanding of languages.
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